
INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY EDUCATIONAL RESEARCH 

ISSN: 2277-7881; IMPACT FACTOR – 6.014; IC VALUE:5.16; ISI VALUE:2.286 
VOLUME 8, ISSUE 8(7), AUGUST 2019   

 

www.ijmer.in 1 
 

AN INVESTIGATION OF FACTORS AFFECTING STUDENTS’ 
DEVELOPMENT IN READING COMPREHENSION: BUNNO BEDELE 

ZONE, CHORA HIGH SCHOOL GRADE 9 STUDENTS IN FOCUS 
 

Daniel Degefe 
Department of English 

Language and Literature 
Faculty of Social Sciences and Humanities 

Mettu University, Ethiopia 
 
Abstract 
An attempt was made to explore factors affecting students’ development of 
reading comprehension in English Language. Chora high school grade 9 students 
were the focus of this study. There were about 600 students attending grade 9 in 
12 different sections. From every section, 20 students that add up to 240 students 
were taken through random sampling: lottery system. Questionnaire was used as 
main   tool to gather data from them.Moreover,6 English teachers were taken by 
comprehensive sampling for focus group discussion. As the study finding 
revealed, the students failed to comprehend a given passage or extracts for they 
didn’t master functions or how the intended meanings are extracted from the 
grammatical structure of a sentence or different basic components of a sentence 
such as nouns, adjectives, verbs and adverbs as content words of language. In 
similar way, the students have no skills of using text based clues or contexts to 
guess new vocabulary meaning. Moreover, insufficient time given for reading 
comprehension activities during lesson for the teachers run to cover the units of 
the textbook allocated for the semester break or the 2nd half semester of the 
academic year. English teachers themselves misconceived language teaching as it 
is more of text based or page to page content teaching.  Based on the findings of 
the study.it was recommended that English language teachers should strive more 
and more in order to orient students different techniques of meaning construction 
during reading activities. English teachers are also recommended that they  
 
BACKGROUND OF THE STUDY 
This study aimed at investigating factors affecting students’ reading 
comprehension in English language at higher secondary school  level and it goes 
on to suggest different decisive actions to be taken by English teachers and 
students themselves on their own. Reading a matter of constructing meaning 
from scripts through applying phonemic orientation(bottom up approach) and 
bringing experience from the angle of culture to the text(top-down approach). 
Reading comprehension involves much more than readers’ responses to text. 
Similarly,Koda,2007 addressed that reading comprehension is a multicomponent, 
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highly complex process that involves many interactions between readers and 
what they bring to the text (previous knowledge, strategy use) as well as 
variables related to the text itself (interest in text, understanding of text types). 
Reading comprehension happens when reader extracts and combines different 
types of information from the read text and makes a link between the new 
information and the already known ones (Koda, 2007). 
Research studies on reading comprehension have revealed that reading is a 
complex cognitive activity that is crucial for adequate functioning and for 
obtaining information in current society and requires an integration of memory 
and meaning construction (Alfassi, 2004). Students need to know how to learn 
from reading in order to be able to enter the present literate society and have a 
successful communication. Reading has been defined as an active process in 
which readers shift between sources of information, elaborate meaning and 
strategies, monitor their comprehension, and use the social context to reflect their 
response (Walker, 2000).Without developing English reading comprehension, 
students would find themselves confronted with strange and weird symbols 
which would make no sense for them in learning other subjects. Language and 
the skills of reading and writing are the corner stone on which other sciences or 
field of studies get their life. Gemechis Teshome (2014) also stressed that 
reading skills are crucial to school success and provide the foundation for all 
subsequent learning because success in most subjects depends on the ability to 
read. Many students who fall behind their classmates in reading during their first 
few years of school do not catch up for the duration of their education. Therefore, 
it is important to dig out factors affect students’ reading comprehension 
development and intervene as to get students success in their study life. 
Many factors are involved which affect this reading comprehension process 
(Palincsar& Brown, 1984; Samuels, 1983) and these factors are related to the 
text, context, work and the reader (Snow, 2002). Vocabulary i.e. word 
recognition and comprehension help in reading speed in L2. Background 
knowledge also plays a significant role in comprehending texts.  Floyd and 
Carrell (1987) show that students, who have lack of cultural knowledge about the 
target language, can enhance their reading comprehension ability by being taught 
explicitly the cultural knowledge of target knowledge. Students can perform 
better if prior knowledge and topic interest is high than students whose topic 
interest and background knowledge are low (Carrell& Wise, 1998). 
This paper will prove useful both for teachers and students at secondary level. 
This research will also help researchers in future to move forward with a better 
vision to improve reading comprehension. The role of reading skill in improving 
other linguistic skills and the role of reading skill in our educational systems will 
also be brought in consideration. Reading comprehension is complex process, in 
which many other skills are used (Cain et al, 2004). Many factors are involved 
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which affect this reading comprehension process (Palincsar& Brown, 1984; 
Samuels, 1983) and these factors are related to the text, context,and the reader 
(Snow, 2002). Vocabulary is also one of the main factors which affect reading 
comprehension (Nagy, 1998 as cited in Bauman, 2009). 
Statement of the problem 
From the past to the present day, there have been distinctive reasons for poor 
reading comprehension development in English language among Senior High 
School Students.After they join university, majority students need much support 
on how to construct meaning or comprehend very ordinary texts or paragraphs in 
reading tests or quizzes on Communicative English Skills they take in first 
semester of the year they join university. At this educational level students are 
expected to have good proficiency in reading and comprehension; and learn 
different fields of studythey join with little challenges of reading comprehension. 
The majority of educated parents and teachers complain about the rate of the 
poor reading comprehension of students today. Solomon (1999), addressed that 
learners’ ability of English can greatly be determined by their ability to 
read.Moreover, Atkins, J., Hailom, B. And Nuru, M.(1996:39) note that students’ 
eventual academic success or failure depends on a large degree on their ability to 
read and comprehend the text books and notes they receive in the different 
subjects they study as all these study materials are written in English. Most of the 
knowledge and abilities students get are based on their reading and 
comprehending abilities in English. Hence, it can be said that reading is an 
important skill for second or foreign language learning in academic contexts. It is 
one of the most important skills of language. Students’ success in academic 
performance at the tertiary level can be due to their ability to read and understand 
materials written in English. 
Basic Research questions 
1. Why students fail to show expected development in reading skills at their 

grade level? 
2. What are factors affecting the students’ development in reading 

comprehension? 
2.1. To what extent students’ living environments motivate them to be engaged in 

reading practice? 
2.2. What reading strategy do the students apply? 
2.3. Are there any factor related to the way teachers deliver reading lesson? 
General Objective  
The general objective of the study was to investigation of factors affecting grade 
9 students development of reading comprehension at particular Chora High 
school which are found in both Ilu Aba Bor and Bunno-Bedele zones. 
The specific objectives of the Study are: 
1. To identify factors for students being under expected reading proficiency. 
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2. To assess factors affect students’ development in reading comprehension 
2.1 . To assess what students family background contribute to their reading 

progress 
2.2 To examine how English teachers engage their students in classroom reading 

activities. 
Research Design and Methodology 
The Research Design 
Research design is considered as a guiding for any study since it facilitates 
various research operations. In this regard, the nature and the objectives of the 
problem identified and means of obtaining data are the most important factors to 
be considered in order to choose the appropriate research design. As it was 
mentioned in the preceding chapter, the main objective of this study was to 
investigate factors affecting students’ development in reading comprehension. In 
order to meet the intended objectives, data collection instruments namely, 
questionnaire and focus group discussion were employed. The questionnaire was 
composed of close ended questions which immediately followed by open ended 
questions in order give room for the respondents to address the details of 
variables that the question focused on. Therefore, based on the nature of the data 
gathering tools, descriptive survey design was employed. The relevance of this 
approach for the study has been noted by (Creswell, 2003, p.153) “A survey 
design provides… description of trends, attitudes or opinions of population by 
studying a sample of population”  
Participants, sample size and sampling Technique 
The subjects of this study were Chora high school grade nine students. There 
were about 600 students attending grade nine and they were placed in 12 
sections. The number of students placed in a section varies between 48 to57 in 
which 50 was taken on average for this study activity. From every section, 20 
students that add up to 240 students were taken as sample through random 
sampling: lottery system. Moreover,6English teachers were taken by 
comprehensive sampling technique.  
 
Data Collection Tools 
Questionnaire and Focus group discussion were the primary source of data used 
for this study activity. The questionnaire was designed targeting on assessing the 
respondents react reading texts or extract in order to comprehend and their family 
background as these variables were the focus of objectives of this study. 
Questionnaire 
Questionnaire was one of the tools employed in order to gather the necessary 
data from the sample students.In this questionnaire, both open ended and close 
ended questions were set based on the objectives that this study aimed to assess.8 
close ended questions and open ended questions were designed and administered. 
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As the main focus of this study was investigating the factors affect students 
‘development in reading comprehension, the questionnaire was translated into 
the students’ mother tongue(Afan Oromo) in order to avoid misunderstanding 
and helping the students to provide the detail challenges they face during reading 
activities. 
Focus Group Discussion 
Focus group discussion was employed in order to have to detailed discussion on 
how the teachers deal with reading lessons. It was also used gather data 
concerning their students reading comprehension progress; factors affect their 
reading comprehension development from the angle of the teachers’ day-to-day 
observation. The researcher used to raise the guiding questions for the 
participants in order to manage focused variables for the study. After that the 
participants began the discussion by taking turns. The researcher also requested 
the respondents to use maximum 5 minutes to minimize dominance of a few 
participants in the discussion. Additional questions were addressed based on 
ideas raised by the respondents and the flow of the discussion was wisely 
managed so as to stick to the objectives of the study. Finally, the respondents 
were acknowledged and the discussion was finalized. 
Data presentation and Analyses Procedures. 
The collected data were analyzed through both quantitative and qualitative ways. 
Data gathered through questionnaire and focus group discussion were described 
independently. Close ended questions were followed by open ended questions in 
questionnaire; hence the respondents gave justification for the choice they made 
in close ended questions. The open ended responses were integrated in the 
discussion focused on data quantitatively presented on graphs . Based on the 
findings, conclusions were drawn and, recommendations were addressed to the 
concerned bodies. 
PRESENTATION AND ANALYSES OF QUESTIONNAIRE FOR 
STUDENTS 
Figure 1.Students’ family occupation 

 
As it is shown in the above figure 67.08% of the students come from farmer 
family when 24.58% are from merchant family. Based on these data, it is 
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possible to address that majority the students have no environments that facilitate 
their reading habits and access to find materials to be read. 
 
Figure  2. Students’ family educational background 
 

 
As it is already discussed in figure 2,again figure 3 also confirmed that 55.41% 
of the respondents’ family are uneducated that they have no literacy skills to 
share or support their children in their academic reading activities. Although 
34.16% of the respondents’ family are educated,62.19% of them, their education 
scope is limited to elementary level and 17.07%, who are very few in number, 
are graduates of college or university. 
 
Figure 3Respondents’ attitude toward reading activity 
 

 
Even though the respondents’ family backgrounds such as farmer families are 
mostly uneducated and may share little reading experience to their children, more 
than 95% of the respondents have no negative views towards reading activities. 
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Figure 4  Factors that challenges respondents’ during reading activities 
 

 
As it can be seen from the above figure, factors such as word attack which means 
lack of skills to guess unfamiliar word meaning by using clues and/or the setting 
in which the new vocabulary is used ; time constraints during reading lessons; 
having knowledge gap on content words that mainly carry the intended meanings 
when meanings are on the bases of the text; being poor in following the logical 
relations between the units of information or words by effective use of cohesive 
devises and texts settings are unrelated to the students life experience. 
 
Figure 5Focus of students in learning English 

 
 
 
As it is shown in the above bar-graph grammar lesson is given more attention. 
The respondents were asked to give justification and majority of them addressed 
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that grammar items usually given more coverage  in  national examination given 
at grade 10. 
 
Figure 6Students’ free time reading habit 
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Texts in their book 97 40.41 117 48.75 21 8.75 5 2.08 240 100 
Short stories 19 7.91 53 22.08 63 26.25 105 43.75 240 100 
News paper 11 4.58 27 11.25 41 17.08 161 67.08 240 100 
Regional books 47 19.58 73 30.41 83 34.58 37 15.41 240 100 

Concerning the respondent reading habit, it is clearly indicated that majority 
them have no the habit of reading other materials at their spare time. Their 
reading practice is limited to texts in their textbook only.They were asked to 
explain the purposes of being engaged in reading other materials during their free 
time, majority of them addressed that they  always engage themselves in reading 
other academic subjects and they consider reading other materials as it consumes 
their study time.In contrast to the students view,scholars addresses the 
importance of having good reading habit as follows: 
1. Good reading habits increase students’ reading skills (Reyhenes, 1998) 
2. Reading habits widen students experience and knowledge (Green, 2002). 
3. Good reading habits develop reading speed, fluency, vocabulary, general 
knowledge and academic achievement (Cunningham &Stanovich (1998) in 
Chettri& Rout 2013). 
Figure 7How teachers engage the students to read texts in class 
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According to the data indicated on the above bar-graph, English teachers engage 
the students to read silently which is more advisable as it facilitates 
comprehension activities. 
Focus Group Discussion Analyses 
The participant teachers were requested to react on purposes for reading and they 
addressed that reading serves different purposes and people read for a variety of 
reasons such as reading for pleasure, to get specific information, or to understand 
the meaning of a text as a whole. In line with this, the teachers were asked to 
explain whether their Students have this orientation and engage themselves in 
reading accordingly. They addressed as students should be taught to read to 
improve their language and to develop the understanding of the meaning of texts. 
Regarding their students reading progress, they indicated their students major 
focus of reading is targeting on reading to pass exam and do not give due 
attention to reading to develop their whole language skills. Harmer (2002:200) 
divides the reasons for reading into two broad categories: “instrumental” and 
“pleasurable”. According to Grabe and Stoller (2002), the purpose ofreading can 
be: to read for general information, to learn from texts, to search for simple 
information, and to integrate information and critique texts. Moreover, the 
teachers reacted on the question concerned with using supplementary 
materials(authentic) in class room and they explained as they usually face time 
constraints to cover language items given in students textbook. According to 
(Grellet, 2010) Still, Taylor (2011) the purpose of non-academic reading is 
reading for pleasure stresses that reading for pleasure benefits educational 
achievement and academic progress. In supporting this idea, McDonough and 
Shaw (2003:99) recommend language teachers that “teachers should provide 
students with a purpose for reading by supplying materials that stimulate interest 
and do not have an overfamiliar content”. This is because teachers’ goals when 
teaching reading classes and their perceptions about their students’ purposes of 
reading affect their material selections. Sometimes these goals and perceptions of 
teachers contradict students’ purposes of reading, and this can be one of the 
factors that impact directly on the quality  of teaching and learning of reading 
comprehension. The participant teachers were asked to discuss causes or factors 
for their students’ poor comprehension and they addressed as their students have 
poor orientation on content words of language and their purposes constructs 
meaning from letters, words, phrases, clauses, and sentences by processing the 
text into phonemic units that represent lexical meaning, and then the reader 
builds up meaning in a direct manner. Nassaji‘s (2011:173) argument that 
reading is: a complex cognitive skill involving many sub skills, 
processes…ranging from basic lower level visual processes involved in decoding 
the print to higher level skills involving syntax, semantics, and discourse… to 
skills of text comprehension. At the end, the teachers raised as most of their 
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students come from farmer family background where the environment has little 
motivation for the students reading habit. They pointed that in such environment 
the students have no access to read authentic materials such as newspaper, 
magazines.etc. 
 
SUMMARY OF THE FINDINGS, CONCLUSIONS AND 
RECOMMENDATIONS 
 
Summary of the Findings of the Study 
This study was aimed at investigating factors affect students’ development in 
reading comprehension. Based on the data clearly presented and analyzed above, 
the following major findings were drawn as follows. 
1. Although there factors affect students’ reading comprehension development, 

they have positive attitude toward learning reading activities. Attitude 
towards reading can  be  defined as positive or negative  affective  reaction  
(Broeder  and  Stokmans, 2013)  acquired  for  individuals’  actualizing  the  
reading habit  in  their  free  time  independent  from  an  external factor. 

2. Students’ family life background in which the majority students come from 
farmer family where the students share little reading habit and no access of 
authentic materials to be read at free time. Holding children to enjoy reading 
is one of the most important things parents can do and well worth the 
investment of time and energy. Parents are known to be the socializing 
agents to their children especially when reading effort is concerned. Parents 
who spend time reading to their children will provide them the best possible 
start on the road to literacy. According to Sangkaeo (1999), many research 
studies have discovered that the children who do best in literacy skills at 
school are those who come from homes where there are books, where their 
parents spend time reading to their children and where children see their 
parents and older siblings engage in reading activities. 

3. The way English language teachers deal with teaching language item in 
which they address time constraints as factor for students’ poor reading 
comprehension skills is the other factor that affect students reading 
comprehension development.They didn’t understand as students’ textbooks 
should be taken as guide. They failed to plan some continuous week to spend 
on reading activities but integrating other skills when reading lesson is 
dominant and then continue the other major skills(Macro skills) and micro 
skills in similar way.Language teaching should not be textbook based page to 
page like other subjects such as Biology, Chemistry etc. English teachers 
should focus on language skills and produce their lesson plan to engage their 
students in reading different texts given in the English book and/or other 
supplementary materials. 
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4. The students have skills gap in comprehending new vocabularies used in a 
text.Word attack which means lack of skills to guess unfamiliar word 
meaning by using clues and/or the setting in which the new vocabulary is 
used ; time constraints during reading lessons; having knowledge gap on 
content words that mainly carry the intended meanings when meanings are 
on the bases of the text; being poor in following the logical relations between 
the units of information or how cohesive devises link ideas token previously 
with idea coming next and texts settings are unrelated to the students life 
experience. The role of vocabulary instruction in enhancing comprehension 
is complex. As it was described earlier in this report, vocabulary knowledge 
is strongly linked to reading comprehension (Freebody& Anderson, 1983), 
and there is reason to believe that vocabulary knowledge is an especially 
important factor in understanding the reading problems experienced by 
second-language learners (García, 1991; Laufer&Sim, 1985). However, this 
relationship between vocabulary knowledge and comprehension is extremely 
complex, confounded, as it is the complexity of relationships 
amongvocabulary knowledge, conceptual and cultural knowledge, and 
instructional opportunities. 

5. Students have narrow view about the purposes of  learning English language. 
They see the importance of English from the angle of learning grammar and 
succeed in exams given at national level and/or to pass from class to class. 
They consider language learning only as a subject and failed to see language 
learning as a cornerstone for academic study success. In contrast to the way 
students consider learning reading different scholars addresses that  reading 
is associated with academic success (Logan et al., 2011; Dabarera et al., 
2014) because a great deal of formal education depends upon being able to 
read with understanding (Hulme and Snowling, 2011). 

Recommendation 
1. English teachers should orient their students the purposes of learning English 

beyond learning as a subject.Moreover,they ought to engage their students in 
different reading strategies during reading lessons. 

2. Students should be taught content words and their functions in English 
language. Tenses in language i.e. changing verb forms (V1,V2,V3) in terms 
of time (when the action takes place) should be taught to students 
communicatively. On the basis of the findings, it may be argued that 
grammatical knowledge predicts better comprehension and may be used as 
an indicator of success in reading. The explicit knowledge seems to help 
them realize the relationship between sentences (Alavi and Kaivanpanah, 
2007). Therefore, if language teachers’ aim at helping students read better 
and comprehend faster, they are advised to increase the grammatical 
knowledge through diverse means such as focus on form and explicit 
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instruction. An interactive program to teach grammar and improve reading 
comprehension is suggested to bring about significant improvement in 
reading comprehension. 

3. English language teachers make grass-root changes to the way they are 
currently teaching. This is to recommend that teachers should focus on the 
macro language skills. For example,teachers should plan to engage students 
in reading activities for some continuous weeks and using different 
supplementary reading materials but integrating with other skills when 
reading skills given more focus and do other skills in the same way. 

4. To alleviate factors related to students’ family background, the importance of 
parents as reading role models should be given to parents on the factthat 
children of high frequency reading are more likely to read for fun every day 
than children whoseparents are not high frequency readers. This implies that 
if they see their parents read daily, both forfunction and for pleasure, they 
will more likely to become avid readers themselves. Furthermore, if 
theynotice their parents visiting libraries and checking out books, giving and 
receiving books as gifts,borrowing and loaning books to friends, they will 
know their parents place a high value on reading. 
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